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National Curriculum

Purpose of study

English has a pre -eminent place in education and in society. A high -quality education in English will teach pupils to speak and write fluently 
so that they can communicate their ideas and emotions to others, and through their reading and listening, others can communic ate with 
them. Through reading in particular, pupils have a chance to develop culturally, emotionally, intellectually, socially and sp iritually. Literature, 
especially, plays a key role in such development. Reading also enables pupils both to acquire knowledge and to build on what the y already 
know. All the skills of language are essential to participating fully as a member of society; pupils who do not learn to spea k, read and write 
fluently and confidently are effectively disenfranchised.

Aims

The overarching aim for English in the national curriculum is to promote high standards of language and literacy by equipping pu pils with a 
strong command of the spoken and written language, and to develop their love of literature through widespread reading for enj oym ent. 
The national curriculum for English aims to ensure that all pupils:
Å read easily, fluently and with good understanding
Å develop the habit of reading widely and often, for both pleasure and information
Å acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic conventions for reading, writing and spoke n 

language
Å appreciate our rich and varied literary heritage
Å write clearly, accurately and coherently, adapting their language and style in and for a range of contexts, purposes and audi enc es
Å use discussion in order to learn; they should be able to elaborate and explain clearly their understanding and ideas
Å are competent in the arts of speaking and listening, making formal presentations, demonstrating to others and participating i n d ebate

Writing

The programmes of study for writing at key stages 1 and 2 are constructed similarly to those for reading:
Å transcription (spelling and handwriting)
Å composition (articulating ideas and structuring them in speech and writing)
It is essential that teaching develops pupilsõ competence in these 2 dimensions. In addition, pupils should be taught how to pla n, revise and 
evaluate their writing. These aspects of writing have been incorporated into the programmes of study for composition.
Writing down ideas fluently depends on effective transcription: that is, on spelling quickly and accurately through knowing t he relationship 
between sounds and letters (phonics) and understanding the morphology (word structure) and orthography (spelling structure) o f w ords. 
Effective composition involves articulating and communicating ideas, and then organising them coherently for a reader. This r equ ires clarity, 
awareness of the audience, purpose and context, and an increasingly wide knowledge of vocabulary and grammar. Writing also de pen ds 
on fluent, legible and, eventually, speedy handwriting.



Writing at BSM

At BSM, we want all children to flourish as creative, confident and ambitious Take Care writers.

Daily English lessons are taught, using both whole class and group teaching. Additionally, writing is used as a tool across w ide r curriculum 
learning and forms a regular part of other lessons e.g. geography, history and science.

The teaching and learning of writing is key to allowing children to express themselves and be creative. At BSM, we use a text -ba sed 
approach to writing, ensuring that children see the connections between ôreading like a writerõ and ôwriting like a reader.õ The texts used 
across school ensure that children are exposed to a range of higher -level and subject specific vocabulary. Texts chosen for each year 
group are also diverse and ensure that pupils experience a variety of representation ðreflecting the real world around them.

Our writing process generally follows a three -week unit, although some units set out in the writing overview may be shorter, lea ving time to 
work on areas of writing that the class teacher has identified for development.. As much as possible, all writing the childre n d o is purposeful 
and engaging. Pupils are given time to explore similar texts types through their reading and will unpick an authorõs purpose in their specific 
writing choices. During the writing process, pupils take time to consider how they as the author can have an impact on their rea der ðwhat is 
my purpose in writing? What do I want my reader to feel?

Our Take Care writing is also published so that it can be shared with our community and other classes in the school.

Before planning a unit, teachers will ensure they have a clear understanding of the purpose and audience for a piece of writi ng. This is 
shared with the children and they are given time to consider how this will impact upon their vocabulary choices, formality an d w riting style. 
The audience and purpose are then further explored over the coming lessons, to ensure that children are making informed decis ions as 
writers.



Writing at BSM

Implementation:

Generally, a three -week writing structure is used from Year 1 ð6 in the school. The writing process is made up of 5 stages, all modelled by the 
teacher in order to support the writing process.

Engage:

Pupils are introduced to the topic/purpose/audience. This will include a writing 
launch activity and will support children in identifying an authentic audience for 
their writing.

Discovering - Saturate and Deconstruct:

Pupils should be exposed to a range of high -quality texts, which match the 
purpose of their writing unit. They should immerse themselves in the texts and be 
encouraged to ôread like a writerõ and ôwrite like a readerõ in order to understand 
the writerõs purpose and apply this to their own writing. During deconstruction, 
pupils should pull apart the features of a text and start to make decisions about 
the importance of these features. Teachers will use a range of different learning 
activities to support the saturate and deconstruct phase of the writing process.

During the deconstruct phase, children will also look at a WAGOLL, usually 
created by the teacher. Here, they will pull apart features of the writing and the 
impact of these. Pupils will also create an expanded success criteria to help them 
understand writing techniques they can use in order to achieve their purpose in 
writing. In KS1, this is often created as a whole -class success criteria and displayed 
on working walls. Moving into KS2, these success criteria can be created by the 
whole class, in small groups or by individuals.

Dabble:

Pupils should be given the opportunity to rehearse their ideas before writing and play around with sentence structures and fe atures. ôThe 
Writing Revolutionõ provides ideas for the dabble phase of writing such as scrambled sentences, fragments and run-ons.



Writing at BSM

Plan:

Children should then organise their ideas and form a plan for their writing. At this point, it is important to refer back to the expanded success 
criteria and consider what they need to include in order to achieve their purpose and hit their target audience. Planning for wr iting can be 
done in a range of ways, including boxed up plans and S -plans.

Evaluate - Revise and Edit:

Revising should change the way the writing sounds e.g. adding or changing words. Editing should change what the writing looks li ke e.g. 
punctuation and spellings.

At the end of the writing process, children then publish their writing to be viewed by their intended audience. At BSM, we pr omo te the use 
of digital tools during the writing process, therefore publishing can take many forms including oracy based e.g. a podcast, v ide o, digital 
showcase, audiobooks.

It is important to celebrate childrenõs writing and those pupils showing ôTake Careõ writing will be sent to a member of the lea dership team to 
receive a ôTake Careõ writing award and can be celebrated in the weekly values assembly.



Writing for a Purpose

Each unit of writing has a specific purpose. These come under 4 categories that can be seen below:

Å Writing to entertain

Å Writing to inform

Å Writing to persuade

Å Writing to discuss

Each writing purpose includes different genres of writing within it, providing the opportunity to explore writing in differen t c ontexts. For example, 
writing to entertain may include stories/ narratives, character descriptions, setting descriptions and poetry.

Examples of these and how they progress can be found on the next few pages. These sections and examples of KS1 can be found a t:
https://michaelt1979.files.wordpress.com/2016/08/4 -writing -purposes -guidance1.pdf

https://michaelt1979.files.wordpress.com/2016/08/4-writing-purposes-guidance1.pdf


Writing for a Purpose

Writing to entertain: KS1 Writing to entertain: Lower KS2



Writing for a Purpose

Writing to entertain: Upper KS2



Writing for a Purpose

Writing to inform: Lower KS2Writing to inform: KS1



Writing for a Purpose

Writing to inform: Upper KS2



Writing for a Purpose

Writing to persuade: Lower KS2 Writing to persuade: Upper KS2



Writing for a Purpose

Writing to discuss: Upper KS2



Assessment of Writing

Assessment of writing is done regularly through both formative and summative assessment.

Formative assessment will involve daily work with children, identifying areas for development and incorporating these into pl ann ing or 1:1 and 
small group focus sessions that support the development of independent writing. 

Summative assessment is completed through the use of assessment grids for each year group that have been created by Transform Trust. Each 
year group has statements for Working Towards, Expected Standard and Greater Depth within the standard. Different units of wr iting will be 
more appropriate to certain standards than others, with these being reflected in each unit document.

There is an expectation that children will be able to show examples for each statement across different pieces of writing to show that they are 
secure within that statement. As with end of Key Stage 1 and 2 assessment arrangements, children are allowed one statement to be missing, 
with this generally being linked to either spelling or handwriting but not both . 

Assessment grids are available from EYFS to Year 6, meaning that should children be working below their year group, teachers can still make an 
accurate assessment based on previous year groups statements. These can also be used to then create appropriate targets, sepa rat e to 
identified potential year group targets in the unit overviews. These will still be appropriate to the unit of writing, consid ering the purpose and 
genre.  



Assessment of Writing

Example



Writing Overview

The writing overview is intended to provide a minimum of 2 units per half -term. As with all teaching and learning, these will ne ed adapting to be 
specific to your own class. This may mean some writing units take more or less time than others.

Whilst the overview will ensure a ôminimumõ level of coverage, as well as making sure children are exposed to different genres of writing, there is 
also opportunity for writing planning that sits separate to the overview, addressing needs in class to ensure that children a re able to highlight 
competency across the range of standards expected within their year group.

For example, the writing overview may provide a poetry unit to entertain and an information text to inform. It may be that th e p oetry unit only 
needs one week and the information text needs three weeks. If the half -term is six or seven weeks long, this then leaves another two to three 
weeks to plan writing opportunities specific to the needs in the class/ year group. 



Writing in EYFS

Writing in the early years is closely linked to their curriculum key question and core texts. Children use a combination of t hei r phonics and 
vocabulary development, alongside learning the physical skills of pencil holding and letter formations.

In F1, children engage in daily mark making activities and are encouraged to find different opportunities to showcase their l ett er formations 
through their free flow activities.

In F2, children have daily phonics and handwriting sessions. Additionally, they have a weekly shared writing session, where t he children will 
engage in re -telling or writing a text with staff. As the year progresses, children develop greater independence in this writing process and are 
asked to write for longer periods of time.

As in the rest of school, childrenõs writing in EYFS is celebrated and children can also receive ôTake Careõ writing awards.



Overview - Year 1

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2

Unit 1

Curriculum Link

Sentence 
Knowledge 
Progression

As and where 
possible

Sentence 
Knowledge 
Progression

As and where 
possible

Sentence 
Knowledge 
Progression

Link to Lost and 
Found

Writing to 
entertain - telling 

a story

World Book Day

Writing to 
entertain -

retelling a story

Writing to 
entertain -
description

Victorians

Unit 2

Curriculum Link

Sentence 
Knowledge 
Progression

As and where 
possible

Sentence 
Knowledge 
Progression

As and where 
possible

Writing to 
entertain - Lost 

and Found

Writing to inform 
- information text

Geography - U.K

Writing to inform 
- Instructions

Plants

Writing to inform 
- Fact file poster

Victorians

Belonging Peace and Conflict Aspirations Journeys Environment Changes

Curriculum Theme



Overview - Year 2

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2

Unit 1

Curriculum Link

Sentence 
Knowledge 
Progression

As and where 
possible

Writing to inform 
- letter

Plague

Writing to 
entertain -

setting 
description

Inventors

Writing to 
entertain - telling 

a story

World Book Day

Writing to 
entertain - poem

Writing to inform 
- diary extract

Great Fire of 
London

Unit 2

Curriculum Link

Sentence 
Knowledge 
Progression

As and where 
possible

Writing to inform 
- instructions

Writing to 
entertain - poem

Inventors

Writing to inform 
- information text

Oceans

Writing to inform 
- poster

School 
environment

Writing to 
entertain -
narrative

Great Fire of 
London

Belonging Peace and Conflict Aspirations Journeys Environment Changes

Curriculum Theme



Overview - Year 3

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2

Unit 1

Curriculum Link

Writing to inform 
- Information text

Class Name

Writing to 
entertain -
description

Wild Weather

Writing to 
persuade -

speech

Scientists

Writing to 
entertain -

Poetry

World Book Day

Writing to 
entertain -
narrative

Volcanoes

Writing to inform 
- information text

Plants

Unit 2

Curriculum Link

Writing to 
entertain -

setting 
description

Stone Age to 
Iron Age

Writing to inform 
- newspaper 

article

Wild Weather

Writing to 
entertain -
narrative

Romans

Writing to inform 
- Biography

Romans

Writing to 
entertain -

Poetry

Volcanoes

Writing to 
persuade - letter

Plants

Belonging Peace and Conflict Aspirations Journeys Environment Changes

Curriculum Theme



Overview - Year 4

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2

Unit 1

Curriculum Link

Writing to 
entertain  

(character 
description)

Anglo 
Saxons/Vikings

Writing to 
entertain -

Bonfire Night 
(poem)

Writing to 
entertain (setting 

description) 

Writing to 
entertain 

(description)

River journey

Writing to 
entertain 
(poem)

Writing to 
entertain (myths 

and legends)

Ancient Greece

Unit 2

Curriculum Link

Writing to inform 
(information 

text)

Science or 
History

Writing to 
entertain 

(narrative)

Anglo -Saxons 
and Vikings

Writing to inform 
(instructions)

Science - sound

Writing to 
persuade 

(persuasive 
letter)

Mountains and 
Rivers

Writing to inform 
(explanation text 
linked to enquiry 

question)

Ancient Maya

Writing to 
persuade 
(advert)

Ancient Greece

Belonging Peace and Conflict Aspirations Journeys Environment Changes

Curriculum Theme



Overview - Year 5

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2

Unit 1

Curriculum Link

Writing to 
entertain -
character 
description 

Refugees

Writing to 
persuade - letter

WW1

Writing to 
entertain -
narrative

Suffragettes

Writing to 
entertain - poem 

Space

Writing to 
persuade -
persuasive 

speech

Rainforests

Writing to 
entertain -
narrative  

Unit 2

Curriculum Link

Writing to discuss 
(review of 

enquiry 
question)

Refugees

Writing to 
entertain -
character 

journey

WW1

Writing to inform 
- biography

Suffragettes

Writing to discuss 
(review of 

enquiry 
question)

Space

Writing to 
entertain -

setting 
description

Rainforests

Writing to inform 
- explanation 

text

Ancient Sumer

Belonging Peace and Conflict Aspirations Journeys Environment Changes

Curriculum Theme



Overview - Year 6

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2

Unit 1

Curriculum Link

Writing to 
entertain (setting 

description) 

Writing to inform 
- information text 

Nelson Mandela

Writing to 
entertain 

(narrative)

WW2

Writing to inform 
(Biography -

Jewish person)

Kinder Transport

Writing to 
entertain -

poetry (Sonnet -
Shakespeare)

Writing to 
entertain 

(narrative of a 
child during 

Industrial 
Revolution) 

Industrial 
Revolution

Unit 2

Curriculum Link

Writing to discuss 
(review of 

enquiry 
question)

DEIB

Writing to 
entertain (winter 

poetry) 

Writing to 
entertain (same 
story, different 

audience)

Writing to 
persuade (letter 

to keep the 
lighthouse)

Letters from the 
Lighthouse

Writing to discuss 
(review of 

enquiry 
question) 

Sustainable 
tourism

Writing to inform 
- newspaper 

article 

Transition

Belonging Peace and Conflict Aspirations Journeys Environment Changes

Curriculum Theme



Spoken Language

Spoken language forms a key part of the English curriculum with writing lessons providing opportunities for children to devel op their spoken 
language. We know at Bulwell that spoken language is an important area of development for supporting children so units should include 
opportunities for children to practise and develop their spoken language. 

In each unit, pupils should be taught to/ have opportunities to:

Å listen and respond appropriately to adults and their peers 

Å ask relevant questions to extend their understanding and knowledge 

Å use relevant strategies to build their vocabulary 

Å articulate and justify answers, arguments and opinions 

Å give well -structured descriptions, explanations and narratives for different purposes, including for expressing feelings 

Å maintain attention and participate actively in collaborative conversations, staying on topic and initiating and responding to co mments 

Å use spoken language to develop understanding through speculating, hypothesising, imagining and exploring ideas 

Å speak audibly and fluently with an increasing command of Standard English 

Å participate in discussions, presentations, performances, role play, improvisations and debates 

Å gain, maintain and monitor the interest of the listener(s) 

Å consider and evaluate different viewpoints, attending to and building on the contributions of others 

Å select and use appropriate registers for effective communication. 



Spoken Language

Non -Statutory Guidance

These statements apply to all years. The content should be taught at a level appropriate to the age of the pupils. Pupils sho uld build on the oral 
language skills that have been taught in preceding years. 

Pupils should be taught to develop their competence in spoken language and listening to enhance the effectiveness with which the y are able 
to communicate across a range of contexts and to a range of audiences. They should therefore have opportunities to work in gr oup s of 
different sizes ðin pairs, small groups, large groups and as a whole class. Pupils should understand how to take turns and when and how to 
participate constructively in conversations and debates. 

Attention should also be paid to increasing pupilsõ vocabulary, ranging from describing their immediate world and feelings tode veloping a 
broader, deeper and richer vocabulary to discuss abstract concepts and a wider range of topics, and to enhancing their knowle dge about 
language as a whole. 

Pupils should receive constructive feedback on their spoken language and listening, not only to improve their knowledge and s kills but also to 
establish secure foundations for effective spoken language in their studies at primary school, helping them to achieve in sec ond ary education 
and beyond. 



Sentence Knowledge Progression

Sentence structure is an essential part of pupils being able to make progress in their writing when creating written pieces a cro ss different 
purposes. Without a clear understanding of sentence structure, pupils will struggle to write coherent pieces that match the r equ irements of 
each piece of writing.

To support this, at Bulwell St Maryõs C of E Primary School we have a clear progression model for sentence knowledge to support pupils 
understanding of writing. The aim of this is to support progress in writing, with sentence knowledge progression being taught within units and 
separately where necessary.

The following pages set out different sentence structures and grammatical ideas that pupils should know and be able to apply as part of 
their different written outcomes across each year group. It is expected that pupils will get the chance to learn and practise the elements 
regularly with regular recap to support understanding and retention over time. Where appropriate, these can be taught within the mapped 
out writing units though there is also potential to teach them separately in between units. 

One of the reasons why this is important is because of the cognitive demands of writing. Pupils can often struggle with writi ng most because 
of the various demands on an individualõs cognitive load. The purpose of our sentence knowledge progression document is to ensure that 
certain elements of constructing sentences become automatic through regular teaching and retrieval so that cognitive load isn õt being 
used unnecessarily on elements of sentence structure, therefore freeing up cognitive load for the content of writing. 

Adaptations and support:

By setting out a sentence knowledge progression, it provides the chance to focus in on where pupils may need individual suppo rt and 
intervention. Whilst most pupils will be expected to be working within their year groups objectives, certain individuals may hav e gaps in their 
knowledge that need identifying and working on. The sentence knowledge progression document provides teachers the opportunity to
identify where gaps in knowledge might be to then plan for how they can build up an individualõs sentence knowledge e.g. referring to 
statements in Year 2 for a Year 5 child where this may be the most appropriate level based on their writing. 

Credit:

Our sentence knowledge progression document is based on work from Stanley Road (document can be found on their school website ) that 
was adapted from the STEP Academy Trust on complete.maths.com



Sentence Knowledge Progression

Year 1

1.1 - Identify and write a past tense action verb

1.2 - Identify and write a simple subject

1.3 - Identify and write a capital letter to begin a sentence

1.4 - Identify and write a full stop to end a sentence

1.5 - Maintain a consistent past tense when writing

1.6 - Identify and write a direct object

1.7 - Identify and write nouns

1.8 - Identify and write a compound subject (more than one subject of the sentence e.g. Max and Kelly)

1.9 - Identify and write a compound object (more than one object of the sentence e.g. Max bought a bicycle and helmet)

1.10 - Identify and write personal pronouns and subjects

1.11 - Identify and write personal pronouns as objects

1.12 - Identify and write state of being verbs

1.13 - Identify and write an adjective after a state of being verb

1.14 - Identify and write lists of two adjectives after a state of being verb

1.15 - Distinguish between statements and questions

1.16 - Write the appropriate stop mark for questions and statements

1.17 - Identify and write questions



Sentence Knowledge Progression

Year 2

2.1 - Distinguish between common and proper nouns

2.2 - Identify and write lists of nouns joined with conjunctions

2.3 - Identify and write conjunctions to list nouns

2.4 - Identify and write commas to list nouns

2.5 - Identify and write a present tense action verb

2.6 - Maintain a consistent present tense when writing

2.7 - Distinguish between statements and commands

2.8 - Identify and write commands

2.9 - Distinguish between singular and plural nouns

2.10 - Maintain the correct subject/ verb agreement when writing with singular and plural subjects

2.11 - Identify and write adjectives before nouns acting as the subject

2.12 - Identify and write adjectives before nouns acting as the object

2.13 - Identify and write commas to list adjectives

2.14 - Identify and write apostrophes for contraction

2.15 - Identify and write prepositions of time, place and movement

2.16 - Distinguish between a main clause and a phrase

2.17 - Identify and write prepositional phrases of time, place and movement within simple sentences

2.18 - Identify and write prepositional phrases of time, place and movement that begin simple sentences

2.19 - Identify and write adverbs of manner and time within a sentence

2.20 - Identify and write adverbs of manner that begin a sentence



Sentence Knowledge Progression

Year 3

3.1 - Distinguish between statements and exclamations

3.2 - Identify and write exclamations

3.3 - Identify and write comparative adjectives

3.4 - Identify and write superlative adjectives

3.5 - Identify and write adverbs that modify adjectives

3.6 - Identify and write adverbs of place within a simple sentence

3.7 - Identify and write adverbial phrases of manner, time and place within simple sentences

3.8 - Identify and write adverbial phrases of time, place and manner that begin simple sentences

3.9 -Identify and write a sentence that consists of two main clauses with the coordinating conjunction ôandõ

3.10 -Identify and write a sentence that consists of two main clauses with the coordinating conjunction ôbutõ

3.11 -Identify and write a sentence that consists of two main clauses with the coordinating conjunction ôyetõ

3.12 - Distinguish between simple sentences and sentences that contain more than one main/independent clause

3.13 - Identify and write a combination of simple sentences and sentences that consist of two main clauses (joined with the conj unctions ôandõ, ôbutõ or ôyetõ)

3.14 - Identify and write personal pronouns to replace nouns repeated as subjects in the second main clause of a sentence that c onsists of two main clauses

3.15 - Identify and write personal pronouns to replace nouns repeated as objects in the second main clause of a sentence that co nsists of two main clauses

3.16 - Identify and write a prepositional phrase within a sentence that consists of two main clauses

3.17 - Identify and write a prepositional phrase that begins a sentence that consists of two main clauses

3.18 -Identify and write a sentence that consists of two main clauses with the coordinating conjunction ôorõ

3.19 -Identify and write a sentence that consists of two main clauses with the coordinating conjunction ôsoõ

3.20 - Identify and write a combination of simple sentences and sentences that consist of two main clauses (joined with the conj unctions ôorõ and ôsoõ)



Sentence Knowledge Progression

Year 3 continued

3.21 - Identify and write adverbs and adverbial phrases of time, place and manner within a sentence of two main clauses linked b y a 
coordinating conjunction

3.22 - Identify and write adverbs and adverbial phrases of time, place and manner that begin a sentence of two main clauses link ed by a 
coordinating conjunction

3.23 - Identify and write apostrophes for singular possession

3.24 - Identify and write apostrophes for plural possession

3.25 - Convert spoken word into direct speech (statement) followed by a reporting clause

3.26 - Convert spoken word into direct speech (question and exclamation) followed by a reporting clause



Sentence Knowledge Progression

Year 4

4.1 - Identify and write a sentence that consists of two main clauses with semi -colons

4.2 - Distinguish between a main clause and a subordinate clause

4.3 -Identify and write the subordinating conjunctions ôbecauseõ, ôwhenõ and ôalthoughõ

4.4 - Identify and write multi -clause sentences that open with a main clause followed by a subordinate clause (ôbecauseõ, ôwhenõand ôalthoughõ)

4.5 - Identify and write multi -clause sentences that open with a subordinate clause followed by a main clause (ôbecauseõ, ôwhenõand ôalthoughõ)

4.6 - Identify and write topic sentences that start new paragraphs in expositional writing

4.7 - Identify and write supporting detail that elaborates on topic sentences in expositional writing

4.8 - Identify and write concluding sentences that end paragraphs in expositional writing

4.9 -Identify and write the subordinating conjunctions ôsinceõ, ôafter/beforeõ and ôeven thoughõ

4.10 - Identify and write multi -clause sentences that open with a main clause followed by a subordinate clause (ôsinceõ, ôafter/beforeõ and ôeven 

thoughõ)

4.11 - Identify and write multi -clause sentences that open with a subordinate clause followed by a main clause (ôsinceõ, ôafter/beforeõ and ôeven 

thoughõ)

4.12 - Convert spoken word into direct speech (question and exclamation) starting with a reporting clause

4.13 - Convert spoken word into direct speech (statement) starting with a reporting clause

4.14 - Identify and write appropriate verbs in reporting clauses for characterisation 

4.15 - Identify and write new paragraphs for new speakers

4.16 -Identify and write the subordinating conjunctions ôasõ, ôwhileõ and ôifõ

4.17 - Identify and write multi -clause sentences that open with a main clause followed by a subordinate clause (ôasõ, ôwhileõ and ôifõ)

4.18 - Identify and write multi -clause sentences that open with a subordinate clause followed by a main clause (ôasõ, ôwhileõ and ôifõ)

4.19 - Identify and write sentences that open with present or past participles

4.20 - Identify and write sentences that open with present or past participle phrases



Sentence Knowledge Progression

Year 5

5.1 - Identify and write adverbs followed by present and past participle openers

5.2 - Identify and write expanded nouns phrases that include a prepositional phrase

5.3 - Identify and write relative clauses (embedded at the end of the main clause) as parenthesis

5.4 - Substitute commas for brackets and dashes when demarcating relative clauses as parenthesis

5.5 - Identify and write appositives (embedded and at the end of the main clause) as parenthesis

5.6 - Write relative clauses and appositives within a sentence that includes two main clauses and within multi -clause sentences

5.7 - Identify and organise ideas into paragraphs to indicate a change in person, place or a jump in time

5.8 - Convert spoken word into direct speech (statement, question and exclamation) where the reporting clause is embedded

5.9 - Open, embed or end a paragraph with direct speech

5.10 - Expand on direct speech with narrative to advance the plot

5.11 - Identify and write ellipsis as a stop mark and an incomplete thought

5.12 - Identify and write ellipsis as a pause

5.13 - Identify and write conjunctive adverbs to open sentences

5.14 - Identify and write conjunctive adverbs after semi -colons to combine and then link two main clauses

5.15 - Identify and write an introductory paragraph in expositional writing

5.16 - Identify and write a concluding paragraph in expositional writing

5.17 - Identify and write similes

5.18 - Identify and write metaphors

5.19 - Identify and write personification



Sentence Knowledge Progression

Year 6

6.1 - Identify and write multi -clause sentences including two main clauses joined with two different co -ordinating conjunctions

6.2 - Identify and write multi -clause sentences including two main clauses joined with two different subordinating conjunctions

6.3 - Identify and write multi -clause sentences including two main clauses joined with one subordinating conjunction and one co -ordinating 
conjunction

6.4 - Identify and write a combination of sentence types to avoid repetition

6.5 - Identify and write simple sentences to enhance the mood and/or add emphasis

6.6 - Identify and use colons to introduce lists

6.7 - Identify and use colons to explain

6.8 - Distinguish between active and passive voice

6.9 - Identify and use dashes and ellipsis in direct speech for characterisation

6.10 - Identify and write non -standard English in direct speech for characterisation

6.11 - Identify and write conjunctive adverbs to link paragraphs

6.12 - Identify and write cohesive paragraphs where the topic sentence links to the proceeding concluding sentence

6.13 - Identify and write single sentence paragraphs to enhance the mood, add emphasis and/or alter the pace of the narrative

6.14 - Identify and write anaphora

6.15 - Identify and write epistrophe

6.16 - Identify and write exaggeration



Year 1 Units



Year Group: 1 Unit: Sentence Knowledge Progression - Autumn 1

Purpose:

Develop understanding of 
sentences

Audience:

N/A

Potential books/ films:

Å Books linked to curriculum

Å Film clips linked to curriculum areas

Å Other books and films as see fit to support sentence development
Links to writing assessment grid:

WTS:

Å I can sit at the table , holding a pencil comfortably and using the 

correct pencil grip

Å I can say out loud what I am going to write about

Å I can write a single sentence demarcated with capital letters and full 

stops

Å I can begin to form lower -case letters in the correct direction, starting 

and finishing in the right place

Å I can spot when I have missed finger spaces

EXS:

Å I can read my own writing aloud clearly to check it makes sense

Å I can join words and clauses with the conjunction ôandõ

Å I can demarcate many sentences using a capital letter and a full 

stop, and begin to use question marks and exclamation marks

Å I can try to use adjectives

Å I can use a capital letter for names of people, places, days of the 

week and the personal pronoun ôIõ

Å I can form many letters and digits correctly, with some difference 

between upper and lower -case letters

Å I can use spaces between words

GDS:

Å I can use capital letters and full stops mostly correctly

Å I can form most letters correctly

Grammar links:

Å Punctuation (capital letter, full stop, question mark, exclamation 
mark)

Å Statement

Å Conjunction (and)

Å Subject and object

Å Nouns and verbs

Å Questions

Å Past tenseSupport:

Å Shorter sessions with more recap
Å Finger space reminder
Å Letter formation sheets
Å Copying sentences
Å Pencil grips
Å Visual guide (e.g. first, next, then with key prompts)

Challenge:

Å Using different conjunctions to join sentences

Å Writing multiple sentences, including a mix e.g. a statement followed 
by a question or vice versa



Year Group: 1 Unit: Sentence Knowledge Progression - Autumn 1

Purpose:

Develop understanding of 
sentences

Audience:

N/A

Potential books/ films:

Å Books linked to curriculum

Å Film clips linked to curriculum areas

Å Other books and films as see fit to support sentence development

Support:

Å Shorter sessions with more recap
Å Finger space reminder
Å Letter formation sheets
Å Copying sentences
Å Pencil grips
Å Visual guide (e.g. first, next, then with key prompts)

Links to writing assessment grid:

WTS:

Å I can sit at the table , holding a pencil comfortably and using the 

correct pencil grip

Å I can say out loud what I am going to write about

Å I can write a single sentence demarcated with capital letters and full 

stops

Å I can begin to form lower -case letters in the correct direction, starting 

and finishing in the right place

Å I can spot when I have missed finger spaces

EXS:

Å I can read my own writing aloud clearly to check it makes sense

Å I can join words and clauses with the conjunction ôandõ

Å I can demarcate many sentences using a capital letter and a full 

stop, and begin to use question marks and exclamation marks

Å I can try to use adjectives

Å I can use a capital letter for names of people, places, days of the 

week and the personal pronoun ôIõ

Å I can form many letters and digits correctly, with some difference 

between upper and lower -case letters

Å I can use spaces between words

GDS:

Å I can use capital letters and full stops mostly correctly

Å I can form most letters correctly

Grammar links:

Å Punctuation (capital letter, full stop, question mark, exclamation 
mark)

Å Statement

Å Conjunction (and)

Å Subject and object

Å Nouns and verbs

Å Questions

Å Past tense

Challenge:

Å Using different conjunctions to join sentences

Å Writing multiple sentences, including a mix e.g. a statement followed 
by a question or vice versa



Year Group: 1 Unit: Sentence Knowledge Progression - Autumn 2

Purpose:

Develop understanding of 
sentences

Audience:

N/A

Potential books/ films:

Å Books linked to curriculum

Å Film clips linked to curriculum areas

Å Other books and films as see fit to support sentence development

Support:

Å Shorter sessions with more recap
Å Finger space reminder
Å Letter formation sheets
Å Copying sentences
Å Pencil grips
Å Visual guide (e.g. first, next, then with key prompts)

Links to writing assessment grid:

WTS:

Å I can sit at the table , holding a pencil comfortably and using the 

correct pencil grip

Å I can say out loud what I am going to write about

Å I can write a single sentence demarcated with capital letters and full 

stops

Å I can begin to form lower -case letters in the correct direction, starting 

and finishing in the right place

Å I can spot when I have missed finger spaces

EXS:

Å I can read my own writing aloud clearly to check it makes sense

Å I can join words and clauses with the conjunction ôandõ

Å I can demarcate many sentences using a capital letter and a full 

stop, and begin to use question marks and exclamation marks

Å I can try to use adjectives

Å I can use a capital letter for names of people, places, days of the 

week and the personal pronoun ôIõ

Å I can form many letters and digits correctly, with some difference 

between upper and lower -case letters

Å I can use spaces between words

GDS:

Å I can use capital letters and full stops mostly correctly

Å I can form most letters correctly

Grammar links:

Å Punctuation (capital letter, full stop, question mark, exclamation 
mark)

Å Statement

Å Conjunction (and)

Å Subject and object

Å Nouns and verbs

Å Questions

Å Past tense

Challenge:

Å Using different conjunctions to join sentences

Å Writing multiple sentences, including a mix e.g. a statement followed 
by a question or vice versa



Year Group: 1 Unit: Sentence Knowledge Progression - Autumn 2

Purpose:

Develop understanding of 
sentences

Audience:

N/A

Potential books/ films:

Å Books linked to curriculum

Å Film clips linked to curriculum areas

Å Other books and films as see fit to support sentence development

Support:

Å Shorter sessions with more recap
Å Finger space reminder
Å Letter formation sheets
Å Copying sentences
Å Pencil grips
Å Visual guide (e.g. first, next, then with key prompts)

Links to writing assessment grid:

WTS:

Å I can sit at the table , holding a pencil comfortably and using the 

correct pencil grip

Å I can say out loud what I am going to write about

Å I can write a single sentence demarcated with capital letters and full 

stops

Å I can begin to form lower -case letters in the correct direction, starting 

and finishing in the right place

Å I can spot when I have missed finger spaces

EXS:

Å I can read my own writing aloud clearly to check it makes sense

Å I can join words and clauses with the conjunction ôandõ

Å I can demarcate many sentences using a capital letter and a full 

stop, and begin to use question marks and exclamation marks

Å I can try to use adjectives

Å I can use a capital letter for names of people, places, days of the 

week and the personal pronoun ôIõ

Å I can form many letters and digits correctly, with some difference 

between upper and lower -case letters

Å I can use spaces between words

GDS:

Å I can use capital letters and full stops mostly correctly

Å I can form most letters correctly

Grammar links:

Å Punctuation (capital letter, full stop, question mark, exclamation 
mark)

Å Statement

Å Conjunction (and)

Å Subject and object

Å Nouns and verbs

Å Questions

Å Past tense

Challenge:

Å Using different conjunctions to join sentences

Å Writing multiple sentences, including a mix e.g. a statement followed 
by a question or vice versa



Year Group: 1 Unit: Sentence Knowledge Progression - Spring 1

Purpose:

Develop understanding of 
sentences

Audience:

N/A

Potential books/ films:

Å Lost and Found

Support:

Å Shorter sessions with more recap
Å Finger space reminder
Å Letter formation sheets
Å Copying sentences
Å Pencil grips
Å Visual guide (e.g. first, next, then with key prompts)

Links to writing assessment grid:

WTS:

Å I can sit at the table , holding a pencil comfortably and using the 

correct pencil grip

Å I can say out loud what I am going to write about

Å I can write a single sentence demarcated with capital letters and full 

stops

Å I can begin to form lower -case letters in the correct direction, starting 

and finishing in the right place

Å I can spot when I have missed finger spaces

EXS:

Å I can read my own writing aloud clearly to check it makes sense

Å I can join words and clauses with the conjunction ôandõ

Å I can demarcate many sentences using a capital letter and a full 

stop, and begin to use question marks and exclamation marks

Å I can try to use adjectives

Å I can use a capital letter for names of people, places, days of the 

week and the personal pronoun ôIõ

Å I can form many letters and digits correctly, with some difference 

between upper and lower -case letters

Å I can use spaces between words

GDS:

Å I can use capital letters and full stops mostly correctly

Å I can form most letters correctly

Grammar links:

Å Punctuation (capital letter, full stop, question mark, exclamation 
mark)

Å Statement

Å Conjunction (and)

Å Subject and object

Å Nouns and verbs

Å Questions

Å Past tense

Challenge:

Å Using different conjunctions to join sentences

Å Writing multiple sentences, including a mix e.g. a statement followed 
by a question or vice versa



Year Group: 1 Unit: Story linked to Lost and Found - Spring 1

Purpose:

To entertain

Audience:

Year 6

Potential books/ films:

Å Lost and Found

Å Clips linked to Lost and Found

Å Previous sentence work linked to Lost and Found in English book
Links to writing assessment grid:

WTS:

Å I can say out loud what I am going to write about

Å I can write a single sentence demarcated with capital letters and full 

stops

EXS:

Å I can read my own writing aloud clearly to check it makes sense

Å I can orally rehearse sentences and sequence them to form short 

narratives or non -fiction texts

Å I can join words and clauses with the conjunction ôandõ

Å I can demarcate many sentences using a capital letter and a full 

stop, and begin to use question marks and exclamation marks

Å I can try to use adjectives

Å I can use a capital letter for names of people, places, days of the 

week and the personal pronoun ôIõ

Å I can form many letters and digits correctly, with some difference 

between upper and lower -case letters

GDS:

Å I can use capital letters and full stops mostly correctly

Å I can form most letters correctly

Å I can join words and clauses with a variety of coordinating 

conjunctions and am beginning to use some subordinating 

conjunctions

Grammar links:

Å Tense

Å Sentences and punctuating sentences

Å Adjectives

Å Sequencing sentences

Å Conjunctions

Support:

Å Sentence stems
Å Images in sequence
Å Written sentences out of sequence to sort
Å Guided groups
Å Previous work on Lost and Found
Å Scribing 

Challenge:

Å Using different conjunctions to join sentences

Å Making changes and adaptations to the story to make it their own














































































































































